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Chapter 5 

 

Teacher Reports on Psychological and Socio-cultural Adjustment Problems of 

Immigrant and Non-immigrant Children 

 

 

Abstract 

 
The purpose of this study is to examine teachers’ perceptions of psychological and socio-

cultural adjustment in a group of immigrant school-age children (N = 142) compared to non-

immigrant Italian (N = 128) and Slovene (N = 64) controls. A hypothesis as to the existing 

relationship between these domains, as perceived in school settings for immigrant children 

being less well adjusted, was explored. Emotional instability, prosocial and aggressive 

behaviour scales were applied to all children and their teachers. Also, a Teacher Report Form 

was completed by the teachers. The results support our hypothesis, indicating poor adjustment 

outcomes in the immigrant group, being rated higher on emotional instability, aggression, 

internalizing, withdrawn, anxious/depressed and total problem scores. Problem levels vary 

widely with the child’s gender as boys were rated higher on emotional instability, aggression, 

internalizing, withdrawn, social problems, delinquent behavior and total problems scales.    

 

5.1 Introduction 

 

Extensive research into psychological and socio-cultural adjustment 

consequences of immigration testifies the importance and complexity of the 

phenomenon especially during childhood (Leavey et al., 2004; Janssen et al., 2004; 

Derluyn & Broekaert, 2007). However, much less is known about school settings that 

may account for such consequences. Accordingly, the present study was designed to 

identify adjustment-related processes perceived by teachers as being  associated with 

the expression of behavioural difficulties in immigrant (Albanian, Russian and Serbian) 

as compared to a group of native non-immigrant (Italian and Slovene) children.  

The substantially increasing presence of immigrant families in Italy highlights 

the need to understand the adjustment of children from various ethnic groups, as 

children in different cultures may present distinct attitudes, and therefore behave 

differently. Such processes emerge through socialization experiences especially in 

school settings, where teachers play a primary role in encouraging one kind of 
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behaviour and discouraging others. Different behaviors may arise when children are 

exposed to two different cultures, as is the case for immigrant children, because 

attitudes and competencies that children develop in family and community settings are 

often different from the ones they display at school (Trickett & Birman, 2005). Such 

socially different competencies may lead to psychological and socio-cultural problems 

for immigrant children, particularly as they emerge and may be detected in school 

(Stevens et al., 2003). It is therefore important to study how children with immigrant 

background display these behaviors in a school context in order to understand the 

mechanisms involved in child positive adjustment. Accordingly, the major aims of the 

present study were to explore further the relationship between  immigration experience  

with psychological and socio-cultural outcomes, referring to different informants on 

child adjustment, as viewed by children themselves and their teachers. 

School serves as the main social context where immigrant children face the 

dominant host culture through experiences in classroom activities, peer and teacher 

relations. School setting is also reported to produce strong cultural stress, resulting in 

psychologically maladaptive behaviors (Vinokurov, Trickett & Birman, 2002). Overall, 

teachers are perceived to be reliably accurate in reporting children’s psychological 

problems, as emerged in school (Phares, 1997). In this context, teachers are viewed by 

parents as primary socialization agents who promote academic pursuits and participate 

in realizing family ambitions for their children. Also, parents perceive teachers as 

important partners in improving psychological and socio-cultural adjustment of their 

children, especially for immigrant children, for which, cultural differences between 

native and host cultures are often significant (Bhattacharya, 2000).  

Prior research indicates that teachers are a reliable source of information on 

children’s adjustment in multicultural contexts (Rey et al., 2007). Independently of 

language or cultural barriers between teachers and children, teachers seem to perceive 

and provide an accurate reports on children’s problematic behavior (Crijen et al., 2000; 

Verhulst, Dekker & van der Ende, 1997). Moreover, studies using teachers as the 

informant, report important differences in problem behavior between immigrant and 

native children (Stevens et al. 2003). For example, teachers reported more 

psychological and socio-cultural difficulties for Turkish immigrant than for Dutch non-

immigrant children, exemplified by attention problems, delinquent and aggressive 

behavior. Also, in both comparisons, significant gender effects emerged, with more 
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negative outcomes for boys than for girls on social problems, attention problems, 

delinquent and aggressive behavior. 

An interesting result is provided in another Dutch study carried out by Crijen et 

al. (2000). They examined immigrant children's psychological and socio-cultural 

problems in school by comparing teacher reports about these problems for a 

representative sample of Turkish immigrant and native children. Also, for the Turkish 

immigrant group, Dutch teacher's reports were compared with those obtained from 

Turkish immigrant teachers regarding the same children. Surprisingly, results showed 

no significant differences in the levels of psychological and socio-cultural problems 

reported by Dutch teachers for Turkish immigrant versus Dutch children. In contrast, 

Turkish immigrant teachers reported more psychological problems, such as higher 

anxiety and depression levels, in immigrant children and which were not perceived by 

their Dutch teachers. The authors discuss such findings in light of the facilitating 

language and cultural similarity between immigrant children and their immigrant 

teachers. Native teachers may be better informed about their immigrant pupils' actual 

difficulties when living in a foreign country and being more sensitive to such 

difficulties.  

Other findings indicate highly significant relationships between teacher-

perceived student difficulties and the assignment of high behavioural problem scores, 

particularly to pupils with immigrant background. In accordance, in an early British 

study, teacher ratings indicated a much higher percentage of psychological and socio-

cultural disorders in immigrant as compared to non-immigrant children, thus the 

increased difficulties were more pronounced for boys than for girls (Rutter et al. 1974). 

The present study is intended to contribute to this literature by assessing 

adaptation processes through indicators of psychological and socio-cultural outcomes as 

reported by teachers among a group of immigrant and non-immigrant children. It 

assesses these outcomes with respect to both immigration background, and native 

Italian and Slovene cultures. 

In achieving this goal, we expand our research in light of the existing gaps in 

prior findings, as well as indicating new directions for investigation. Most of the 

available literature in child adjustment and peer relationships is based on information 

from teachers of middle class Western samples (Crijnen et al., 2000; Stevens et al., 

2005). Moreover, previous studies  mainly investigate the psychological consequences 

upon different immigrant and non-immigrant cultural groups of adolescents. This 
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information is not always applicable to other cultures or age subgroups, and the 

resulting findings may actually create distortions for culturally and developmentally 

diverse populations. 

Finally, in the Italian literature, there are an extremely limited number of studies 

investigating psychological and socio-cultural adjustment, using teachers as informant 

within culturally diverse samples of school-aged children (Frigerio et al., 2004). To our 

knowledge, no studies have been designed using information provided by teachers with 

multiethnic immigrant samples nor with Slovene groups of children from the 

autochthon minority in North East Italy.  

This paper serves three purposes. First, we aim to investigate the correspondence 

in adjustment as reported by children themselves and as perceived by their teachers. In 

order to effectively address children’s psychological and socio-cultural problems in 

diverse cultural settings, their behaviors need to be assessed and interpreted accurately, 

because these problems are situation-specific, and may vary considerably according to 

the setting. It is generally accepted that the accuracy of findings is enhanced through 

multi-method approaches, using a variety of instruments and informants such as self and 

teacher reports, which facilitates the identification of specific behavioral strengths and 

weaknesses. 

Second, we intend to gain insight into the expression of teacher reported 

psychological and socio-cultural problems in immigrant children living in Italy, as 

compared to their non-immigrant peers in the age range of 7 to 13 years. A particularly 

vulnerable sub-group within this population is composed of children of immigrants who 

often evidence relatively less psychological well-being and adjustment (Leavey et al., 

2004). In line with past research findings (Stevens, 2003), it is to be expected that 

immigrant children, as rated by their teachers, will  show more psychological and socio-

cultural problems than the non-immigrant children, so that supportive interventions 

might be suggested, where appropriate. 

Third, we examined the presence of psychological and socio-cultural adjustment 

in groups of native non-immigrant children from different ethnic groups: one Italian and 

one Slovene. Overall, we have no reason to expect these outcomes to be different from 

those described in previous research in predominantly non-migrant populations 

(Kolaitis et al., 2003). In particular, the presence of psychological and socio-cultural 

difficulties among our non-immigrant group of children was investigated. It was 

expected that Slovene children would not present with more adjustment problems than 
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local Italian children or with significant adaptation difficulties, for two main reasons: 

first, they were members of supportive families with strong community cohesion; 

second, they did not emigrate to a ‘foreign’ country but, rather, had been born in Italy as 

part of the Slovene ethnic minority. 

In addition, the gender specificity of psychological and socio-cultural patterns as 

emerged in teacher reports is examined. As gender roles are strong within these  

adjustment domains (Stevens et al., 2005), we expect to find specific gender relations 

with both psychological and socio-cultural problems. In line with this, we expect the 

child gender factor to have most impact on developmental outcomes, so that boys will  

generally show more psychological and socio-cultural problems when compared to 

girls.  

 

5.2 Method 

 

5.2.1 Participants 

 

Children were eligible to participate in this study if they were pupils in primary 

school (7 to 13 years old), and were either native Italian and Slovene or immigrants 

from Albanian, Russian and Serbian ethnic groups. For the purposes of this study, 

Italian and Slovene ethnicity variables were classified  as non-immigrant, of Italian 

nationality, and being born and resident in Italy since birth. Children belonging to the 

immigrant group were born in their home countries and emigrated to Italy with both 

biological parents. Finally, in order to limit the number of confounding variables, all 

children were recruited from the same geographical area of North East Italy (i.e., Friuli-

Venezia Giulia region). The immigrant families included in the study were all legal 

residents. Moreover, their decision to emigrate to and settle in the region was a 

voluntary choice which was not affected by war or political persecution; they were not 

refugees nor had they been forced to leave their home countries. 

The sample included all 334 children (141 male and 193 female) aged 7–13 

years (M = 9.5, SD = 1.40) attending public primary schools of the municipality of the 

main cities in the region - Trieste, Udine and Pordenone. The immigrant group 

comprised 142 children of whom 43 were Russian, 46 Serbian and 53 Albanian. A 

control group of 128 Italian and 64 Slovene children was also selected from the same 

school classes as the children of the immigrant group. 
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The groups were also diverse in terms of parental socio-economic status (SES). 

A SES composition with mothers’ and fathers’ recent occupations was categorized 

using the Italian Occupational Classification System (Scarnera, 2001). In the whole 

sample, the majority of the children belonged to middle SES families - 56% (n = 183). 

There were 116 (36%) low SES and 26 (8%) high SES children. In the immigrant 

group, there were 77 low, 58 middle and 6 high SES children. In the Italian group - 22, 

100 and 6 children had low, middle, high SES families respectively. Seventeen of the 

Slovene children were with low, 31 with middle and the remaining 16 with high SES 

background.  

 

5.2.2 Procedure   

 

Data collection took place from July 2006 to December 2007. All school 

principals were sent an introductory letter describing the aims of the study. We also 

asked the principals for permission to send teachers the questionnaires. Schools were 

then asked to target those children from immigrant families of Albanian, Russian and 

Serbian origin. The Slovene group was recruited in Slovene schools who had bilingual 

curricula in both Italian and Slovene languages. Letters were sent via schools to each 

family asking for permission to interview their child. Written informed consent was 

obtained from all parents.  

Children were visited at school, where they completed all questionnaires, which 

were administered during class periods. None of the children refused  to participate. All 

self-reported questionnaires were applied in Italian. Italian language was chosen as it is 

the principle language used among children of the immigrant families in school. 

Moreover, our immigrant children were not recent immigrants, thus they had an 

adequate linguistic knowledge of Italian, as reported by teachers. Regarding Italian 

language use within the Slovene group, it should be noted that these children are 

bilingual – they use and speak fluently both Slovene and Italian. Concurrently, the 

questionnaires regarding each child were handed to the teachers, who could complete 

them at home.   
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5.2.3 Measures 

 

Teacher Reports on Child Adjustment Problems 

 

Teacher’s Report Form (TRF, Achenbach, 1991) which is based on the Child Behavior 

Check List was used to obtain standardized ratings of children's behavior for the 

purposes of the present investigation. The TRF instructs teachers to rate children's 

behavior on 120 items. The items are scored by the teacher as 0=not true, 1=somewhat 

or sometimes true, and 2=very true or often true. The items are grouped into eight 

syndromes: withdrawn, somatic complaints, anxious/depressed, social problems, 

thought problems, attention problems, delinquent behaviour, and aggressive behaviour. 

The withdrawn, somatic complaints and anxious/depressed scales form the Internalising 

scale, whereas the Externalising scale is constructed by summing scores on the 

delinquent behaviour and aggressive behaviour scales. The Total problem score is 

computed by summing the scores for all problem items on the TRF. 

 The TRF psychometric properties present satisfactory reliability and validity and 

are well established in more than 20 cultures (Ivanova et al., 2007; Rescorla et al., 2007; 

Achenbach, 1991; Lambert, Lyubansky, & Achenbach, 1998; Lambert et al., 2001; 

Verhulst et al.1997; Verhulst et al., 2003). Studies with Italian samples report 

Cronbach's αs for the broadband and the total problem scales adequately high, ranging 

from .83 to .91 for the CBCL, and from .86 to .94 for the TRF (Frigerio et al., 2004). 

 

In addition, Emotional Instability Scale, Prosocial Behaviour Scale and Physical and 

Verbal Aggression Scale (Caprara et al., 1992), previously described were also 

administered to teachers (see pages 46 and 48). 

 

Self Reports on Child Adjustment Problems 

 

Emotional Instability Scale, Prosocial Behaviour Scale and Physical and Verbal 

Aggression Scale (Caprara et al., 1992) previously described were administered to all 

children (see pages 46 and 48).   
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5.2.4 Data Analyses 

 

In order to meet the study’s main goals, the following steps were taken. First, so 

as to examine associations between self and teacher information on variables of 

emotional instability, prosocial behavior and aggression, Pearson correlations were 

conducted. Such correlations were an important prerequisite for performing subsequent 

interaction analyses (Siegel & Castellan, 1988).  

Second, the hypothesized adjustment patterns exploring the influence of 

immigration, ethnicity and gender on children’s psychological and socio-cultural 

problems, as reported by teachers, were tested using a multivariate analysis of variance 

approach applied in prior research on multiethnic samples (Stevens et al., 2003). In 

particular, a 3-group (immigrant vs. Slovene vs. Italian) x gender (boys vs. girls) x 6-

adjustment variables (emotional instability, prosocial behavior, aggression, 

internalising, externalising and total TRF problems scores) factorial design was used.   

Finally, in order to provide a more detailed examination of children’s adjustment 

differences, additional analyses on TRF internalising and externalising sub-scales were 

carried out. We performed a multivariate ANOVA (3 x 8) with group (immigrant vs. 

Slovene vs. Italian) and TRF adjustment sub-scales (withdrawn, somatic complaints, 

anxious/depressed, social problems, thought problems, attention problems, delinquent 

and aggressive behavior). 

 

5.3 Results 

 

In order to estimate the strength of the relation between child and teacher 

evaluations, Pearson correlations on the total scores of emotional instability, prosocial 

behaviour and aggression were applied. The correlations of child adjustment were 

consistent with previous research on the relationship between child self-reported and 

teacher evaluation (Caprara et al., 1992). Correlations between child and teacher ratings 

were significant on - emotional instability (r = .257**) and aggression (r = .180**), p < 

0.01 but not on prosocial behaviour. In order to compare mean differences in prosocial 

behavior as rated by teachers and children, one sample t test was applied. The analyses 

revealed significant mean difference for teacher’s, t(215) = 82.56, p < .001, M = 19.07, 

SD = 3.39 and self t(323) = 97.30, p < .001, M = 20.17, SD = 3.73 ratings. Overall, 

children rated themselves as more prosocially oriented.   
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Subsequently, according to the study’s main goals, we explored adjustment 

patterns following immigration with regard to gender on children’s psychological and 

socio-cultural problems as reported by teachers. Results revealed significant group 

effects on both psychological and socio-cultural measures of emotional instability, 

aggression and TRF internalising and total problem scales, indicating that differences in 

the level of problem behaviours between immigrant, Italian and Slovene children were 

found in teacher’s reports. As expected, teachers rated immigrant, as compared to 

Italian and Slovene, children with higher scores on emotional instability, F(1, 208) = 

4.99, p < .001, aggression, F(1, 208) = 10.19, p < .001, internalizing, F(1, 208) = 3.12, p 

< .01 and total problem scores F(1, 208) = 3.33, p < .01. 

As predicted, there were no differences in adjustment outcomes for children 

from the two native groups investigated. Our comparison of teacher-reported problem 

behaviour in Slovene and Italian children, revealed no significant differences between 

both groups with regard to TRF, emotional instability, prosocial behaviour and 

aggression scales (Table 1). 

 

Table 1. Teacher Reports on Child Psychological and Sociocultural Adjustment: 

Immigrant, Slovene and Italian Group Comparisons  

 

     Variable    Immigrant    Slovene 

   

    Italian 

 

Emotional Instability, M, (SD) 18.59 (4.96)** 17.41 (4.46) 16.30 (5.22) 

Prosocial Behavior 19.03 (3.41) 18.75 (2.67) 19.51 (3.88) 

Aggression 14.43 (3.85)** 12.57 (4.32) 10.96 (3.75) 

Internalising Problems 51.09 (7.90)* 49.48 (10.98) 44.93 (8.84) 

Externalising Problems 51.32 (7.04) 50.50 (10.01) 47.89 (8.89) 

Total Problems 51.25 (7.78)* 48.55 (12.24) 43.59 (11.89) 

    

 

*  p < .01 

** p < .001 
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To study in more detail the differences between immigrant versus non-

immigrant teacher's scores on the TRF, multivariate ANOVA was carried out for each 

of the  TRF scales – Withdrawn, Somatic Complaints, Anxious/Depressed, Social 

Problems, Thought Problems, Attention Problems, Delinquent Behaviour and 

Aggressive Behaviour. On eight scales (indicated in Table 2), there was a tendency for 

teachers to score immigrant children higher than their non-immigrant peers. However, 

significant group differences emerged only with regard to internalising withdrawn scale 

F(1, 105) = 3.55, p < .01 and internalising anxious/depressed scale, F(1, 105) = 3.06, p 

< .01, where immigrant children were rated higher. 

 

Table 2. Teacher Report Form Sub-scales: Immigrant, Slovene and Italian Group 

Comparisons 

 

 TRF Syndromes    Immigrant 

    

   Slovene 

   

    Italian 

 

Withdrawn 56.00 (6.52)* 54.00 (6.52) 52.48 (4.17) 

Somatic Complaints 52.70 (5.14) 51.39 (3.24) 52.26 (5.08) 

Anxious/Depressed 54.91 (5.03)* 53.80 (5.65) 51.89 (3.13) 

Social Problems 57.13 (6.33) 56.00 (6.75) 54.30 (5.60) 

Thought Problems 51.57 (4.63) 52.09 (5.07) 52.74 (6.44) 

Attention Problems 53.57 (5.63) 53.45 (4.95) 51.85 (4.33) 

Delinquent Behaviour 54.65 (6.80) 53.30 (4.68) 51.74 (3.28) 

Aggressive Behaviour 53.96 (4.40) 54.96 (6.65) 53.15 (6.39) 

 

*  p < .01 

 

Also, significant general gender effects indicating higher score for boys versus 

girls were found for emotional instability, F(1, 208) = 20.20, p < .001, aggression, F(1, 

208) = 18.16, p < .001, internalizing, F(1, 208) = 4.08, p < .01, total problems, F(1, 

105) = 3.78, p < .01 and lower for prosocial behavior, F(1, 208) = 15.51, p < .001.  

As  regards TRF specific sub-scales, there were higher level scores for boys in 

comparison to girls for withdrawn scale, F(1, 105) = 3.68, p < .05, social problems, F(1, 

105) = 4.96, p < .05, and delinquent behavior scale, F(1, 105) = 3.74, p < .05 (Table 3). 
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Table 3. Teacher Report Form Sub-scales: Immigrant, Slovene, Italian Group and 

Gender Comparisons 

 

TRF Syndromes Immigrant Slovene Italian Total 
 Boys 

 
Girls Boys Girls Boys Girls Boys Girls 

Withdrawn 54.78 
(6.92) 
 

55.00 
(5.69) 

56.30 
(5.26) 

52.08 
(4.23) 

53.08 
(4.23) 

52.00 
(4.20) 

56.73* 
(6.60) 

53.46  
(5.15) 

Somatic 
Complaints 

54.22 
(6.83) 
 

51.26 
(3.21) 

51.56 
(2.96) 

51.24 
(3.52) 

52.58 
(6.06) 

52.00 
(4.34) 

52.31 
(4.74) 

51.43 
(3.60) 

Anxious/Depressed 54.63 
(5.94) 
 

52.56 
(3.90) 

55.56 
(6.69) 

52.17 
(3.92) 

51.92 
(2.84) 

51.87 
(3.44) 

54.63 
(5.94) 

52.56 
(3.90) 

Social Problems 58.00  
(7.51) 
 

55.37 
(5.29) 

58.59 
(7.23) 

53.59 
(5.31) 

54.75 
(5.92) 

53.93 
(5.52) 

57.52* 
(7.03) 

54.21 
(5.32) 

Thought Problems 51.78 
(3.52) 
 

51.05 
(4.58) 

53.70 
(6.20) 

50.59 
(3.15) 

54.00 
(8.10) 

51.73 
(4.81) 

53.42 
(6.28) 

51.00 
(4.00) 

Attention Problems 52.33 
(3.67) 
 

53.32 
(5.91) 

54.74 
(5.93) 

52.24 
(3.52) 

51.50 
(4.33) 

52.13 
(4.45) 

53.48 
(5.32) 

52.54 
(4.52) 

Delinquent 
Behaviour 

55.89 
(6.60) 
 

52.84 
(6.23) 

54.85 
(5.17) 

51.86 
(3.71) 

51.58 
(2.23) 

51.87 
(4.01) 

54.23* 
(5.09) 

52.16 
(4.62) 

Aggressive 
Behaviour 

54.67 
(4.41) 
 

52.89 
(4.09) 

56.74 
(7.85) 

53.31 
(4.87) 

54.17 
(8.48) 

52.33 
(4.22) 

55.71 
(7.46) 

52.95 
(4.44) 

Internalising 
Problems 

51.67 
(9.47) 
 

51.05 
(7.32) 

54.11 
(10.41) 

45.17 
(9.80) 

46.08 
(8.89 ) 

44.00 
(9.00) 

51.65* 
(10.25) 

46.67 
(9.27) 

Externalising 
Problems 

53.78 
(7.15) 
 

50.16 
(6.87) 

52.81 
(11.31) 

48.34 
(8.24) 

48.58 
(10.69) 

47.33 
(7.49) 

51.94 
(10.50) 

48.65 
(7.63) 

Total Problems 52.89 
(8.10) 

50.47 
(7.72) 

53.04 
(11.74) 

44.38 
(11.36) 

44.75 
(12.13) 

42.67 
(12.04) 

50.94* 
(11.61) 

45.81 
(10.88) 

 

Note. Standard Deviation between Brackets 

 

p < .01 

 

When group x gender interaction effects were considered, results did not reveal 

any significant effects regarding Teacher Report Form sub-scale syndromes (Table 3). 
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5.4 Discussion 

 

The aim of this study was to explore teachers’ reports on immigrant children’s 

psychological and socio-cultural adjustment when compared with native pupils with 

Italian and Slovene background. Also, specific gender effects and the correspondence in 

adjustment outcomes as reported by children and teachers were investigated.  

Adjustment as measured by our teachers produced results statistically consistent 

with children’s scores on the dimensions of emotional instability and aggression. 

Combinations of self and teacher’s evaluations represent different but valid aspects  of 

the psychological dimensions evaluated. However, associations among child and adult 

reports of social functioning help to identify subgroups of resilient children who are at 

risk of serious psychological and socio-cultural distress (Bell-Dolan, Reaven & 

Peterson, 1993).  

Regarding prosocial behaviour, we did not find a significant correlation between 

self and teachers’ reports. It appeared that teachers rate children lower on this scale and 

especially for those in the immigrant group. In addressing this outcome, there are some 

important concerns about teacher’s reports on children’s psychological adjustment that 

need to be considered. One is about the relation between child and teacher assessing 

data. Teachers’ reports of children’s problems may be influenced by their own values 

and expectations as to appropriate child behaviour (Lambert et al, 1999; Puig et al, 

1999). Moreover, teachers’ perceptions of psychological and socio-cultural outcomes 

among immigrant children may be affected by prejudices. For instance, immigrant 

families and their children are associated with negative social image within Italian 

society (Marra, 2002). Accordingly, research findings account for the existence of 

perceptual bias in teacher reports regarding children’s problems, which were higher for 

Asian immigrant children compared to British native children (Sonuga-Barke, Kuldeep, 

Taylor & Sandberg, 1993). 

 Our findings add to those reported by earlier research that, according to teachers’ 

reports, immigrant children experience higher levels of maladjustment and significant 

psychological and socio-cultural distress compared to non-immigrant children (Stevens 

et al., 2003). This difference may reflect the various forms of interaction within the 

school environment, thus reflecting different patterns of socialization within an Italian 

context. However, our data serve to illustrate different types of social interaction that 

may stem from the more psychological and socio-cultural difficulties of immigrant 
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children as compared to their non-immigrant counterparts. In addition, our findings 

extend this evidence to a sample of multiethnic immigrant and non-immigrant, native 

Italian and Slovene children.  

As expected, the results confirmed that Slovene and Italian children did not 

differ in their adjustment. Our cross-cultural comparison of teacher-reported problem 

behaviour in Slovene and Italian non-immigrant children, revealed no significant 

differences between both populations. This outcome is consistent with prior research 

into native groups, which stated that psychological and socio-cultural adjustment 

follows similar patterns in children who had not experienced immigration (Kolaitis et 

al., 2003).  

As far as gender and child adjustment interactions are concerned, several 

important findings need to be discussed. Gender differences are well recognized for 

several types of problems, as boys score higher on Internalizing, Withdrawn, Somatic 

Complaints, Delinquent Behavior and Aggressive Behavior scales (Van der Ende & 

Verhulst, 2005; Stevens et al., 2003; Rutter & Sroufe, 2000). Accordingly, as with prior 

data on children’s psychological and socio-cultural adjustment, our study revealed that 

specific problem behaviors and gender effects emerged in our teachers’ evaluations with 

boys being rated as more maladjusted. Thus, differences between boys and girls in types 

of problems according to teacher information emerged for emotional instability, 

prosocial behavior, aggression, internalizing problems as well as TRF specific sub-

scales of withdrawn, social problems and delinquent behavior. 

The present study needs to be considered in light of some limitations. Children’s 

psychological and socio-cultural functioning operates in larger social contexts and 

further investigations should focus on such contexts. For example, in the case of 

immigrant children, it may be interesting to examine the importance of family 

involvement, social support and specific experiences of migration on child 

psychological functioning (Suàrez-Orozco & Suàrez-Orozco, 2002; Cartledge, 

Simmons & Reed, 2002). Also, it will be useful to explore patterns of influence within 

community environment and family conditions such as parenting beliefs and behaviours 

on child psychological and socio-cultural adjustment.  

In conclusion, the results of the present study may reflect true differences in 

children’s behaviour, both across different groups and across self and teacher reports. 

This suggestion implies that problems between immigrant and non-immigrant groups 

and between home and school contexts may represent actual differences in the 
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behaviour of children. Immigrant children may truly show more teacher-perceived 

psychological and socio-cultural problems in the school setting than native Italian and 

Slovene children. Prior research, focusing on ethnically mixed samples, confirms that 

immigrant pupils show more behavioural problems in the school context than native 

Dutch pupils (Stevens et al., 2003). Our results, which are specific to immigrant 

children in Italy, provide further evidence of the adjustment difficulties that these 

children face and also suggests that school staff should be more sensitive to such issues 

in order to facilitate the successful integration of immigrant pupils. 
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