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Abstract: The education sector in Somalia faces significant challenges, particularly in 
teacher training and education. There is an urgent need for teacher empowerment, crucial 
for developing a generation of  skilled learners capable of  making significant contributions to 
national development. This article presents a narrative of  the notable progress made by the 
Somali government in recruiting, training, and hiring public teachers over the past few years. 
The article asserts that meaningful educational reform for the country hinges on strategic in-
vestment in teacher development. This investment must include standardising teacher training 
and certification processes, creating conducive working conditions that promote job satisfac-
tion, and addressing systemic barriers such as inadequate funding, lack of  infrastructure, and 
societal perceptions of  the teaching profession.
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Sommario: Il settore dell’istruzione in Somalia si trova ad affrontare sfide significative, 
in particolare nella formazione e nell’istruzione degli insegnanti. Vi è un urgente bisogno di 
responsabilizzazione degli insegnanti, fondamentale per formare una generazione di studenti 
qualificati in grado di apportare un contributo significativo allo sviluppo nazionale. Questo 
articolo presenta i notevoli progressi compiuti dal governo somalo nel reclutamento, nella 
formazione e nell’assunzione di insegnanti pubblici negli ultimi anni. L’articolo afferma 
che una riforma educativa significativa per il Paese dipende da investimenti strategici nel-
lo sviluppo degli insegnanti. Questo investimento deve includere la standardizzazione dei 
processi di formazione e certificazione degli insegnanti, la creazione di condizioni di lavoro 
favorevoli che promuovano la soddisfazione professionale e l’affrontare di barriere sistemiche 
rappresentate da finanziamenti inadeguati, dalla mancanza di infrastrutture e percezioni 
della professione docente nella società.
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Introduction

The collapse of  the state and the subsequent civil conflicts have profoundly 
disrupted nearly all aspects of  Somali life, with the education sector suffering 
some of  the most severe consequences. Over three decades of  turmoil have 
resulted in the loss of  educational opportunities for an entire generation, de-
priving countless children of  one of  the most fundamental aspects of  their de-
velopment. Today, Somalia ranks among countries with the lowest enrollment 
rates in formal basic education globally, underscoring the pressing need for 
systemic educational reform. Teachers are central to the revitalisation of  ed-
ucation, serving not only as educators but also as catalysts for transformative 
change. They guide students through challenges, foster critical knowledge, 
and promote community unity. Strengthening teacher development through 
comprehensive training programs, the adoption of  modern methodologies, 
and the integration of  technology can significantly enhance learning experi-
ences and equip future generations with essential skills. Furthermore, improv-
ing working conditions, offering competitive salaries, and fostering a culture 
of  respect and recognition are critical to ensuring effective education reform 
in the country. 

This article seeks to contribute to the ongoing discourse on country edu-
cational reform, envisioning a future where empowered educators and en-
gaged learners serve as catalysts for national development. It offers a concise 
overview of  the education system in Somalia, with a particular emphasis on 
teacher education. In addition, it offers a contextual analysis of  the enduring 
challenges in training and retaining qualified teachers, which remain central 
to the country’s educational progress. The article also examines recent ini-
tiatives by the Somali government to enhance teacher education programs, 
focusing on improving training frameworks, advancing learning outcomes, 
and promoting sustainable growth in the national education sector.
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Background and Context

Education in Somalia has evolved through distinct historical phases, shaped 
by traditional practices, colonial influences, and post-independence reforms. 
Understanding its current state requires an appreciation of  its foundations 
deeply rooted in indigenous education. Before formal schooling systems 
were introduced, Somali society relied on indigenous education to pass down 
knowledge and cultural values. Learning was informal, occurring through sto-
rytelling, poetry, and oral traditions. This method of  education was well-suit-
ed to the nomadic lifestyle, allowing knowledge to be preserved and shared 
across generations (Keynan 1994).

A central component of  indigenous learning was its seamless integration 
into daily life. Children learned essential survival skills, social values, and 
moral principles through real-world experiences. This holistic approach en-
sured that education was practical, adaptable, and relevant to pastoral life. 
Islamic education also played a significant role in shaping Somali educational 
traditions. Qur’anic schools, known as Dugsi Qur’aan, provided structured 
religious instruction. These mobile schools moved with nomadic communi-
ties, ensuring that Islamic teachings remained accessible even in remote ar-
eas. The flexibility of  indigenous education allowed it to thrive in Somalia’s 
ever-changing environment. Unlike rigid institutional models, this approach 
prioritized community needs, blending spiritual, cultural, and social elements 
into a cohesive learning system (Warsame 2006).

Despite its strengths, traditional education was limited in scope, focusing 
primarily on oral knowledge and religious instruction. Over time, external 
influences, particularly during colonial rule, introduced formal education sys-
tems that altered traditional learning patterns. The legacy of  indigenous ed-
ucation remains strong in the country today. While the modern schooling has 
expanded, elements of  traditional teaching — such as oral storytelling, poetry, 
and religious instruction — continue to be highly valued (Keynan 1993). 

Colonial powers in Somalia introduced Western-style education systems 
in the late 19th and early 20th centuries, marking a significant shift from tra-
ditional Somali practices. Initially unfamiliar to the Somali people, this form 
of  schooling emerged in British and Italian colonies during the 1930s and 
expanded after World War II. These educational systems were strategically 
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designed to support the economic objectives of  colonial regimes but remained 
inaccessible to the majority of  the population. The colonial education was 
narrowly focused on fostering loyalty to the colonizers’ culture and values. 
It aimed to equip Somalis with the basic skills necessary for administrative 
and military functions within the colonial government. Education primarily 
prepared individuals for roles such as clerks, interpreters, typists, telephone 
operators, and native troops, reflecting the limited vision of  colonial author-
ities. The scope of  colonial schooling was highly restricted, with most edu-
cational opportunities confined to elementary levels and vocational training. 
This system was deliberately tailored to meet immediate administrative needs 
rather than provide equitable education for broader societal development. 
Although Western-style schooling introduced new concepts and structures, 
its limited accessibility and narrow focus hindered the potential for long-term 
educational growth in Somalia. These colonial systems prioritized control and 
economic exploitation over fostering inclusive education, leaving a legacy that 
shaped Somalia’s educational landscape for years to come. 

By 1947, the country’s northern and southern regions, under British 
and Italian colonial rule respectively, had only 32 elementary schools com-
bined. Colonial education, limited in infrastructure and scope, produced a 
small number of  educated individuals by 1960. During the trusteeship period 
(1946–1960), efforts were made to establish two-classroom elementary schools 
in major population centers, but the overall outreach remained minimal. The 
medium of  instruction in colonial schools largely consisted of  English and 
Italian, reflecting the cultural and political objectives of  the colonial adminis-
trations. These schools primarily focused on training individuals for low-level 
administrative and military roles, aligning with the colonizers’ goal of  main-
taining their governance structures (Touval 1963).

In addition to colonial schools, the Egyptian government contributed to 
educational development in Somalia by establishing Arabic medium primary 
schools and Al-Azhar Islamic institutes in various towns. These institutions 
provided alternative educational opportunities and promoted cultural ties 
with the broader Islamic world (Warsame 2006).

In 1960, upon gaining independence, the new Republic of  Somalia in-
herited 233 primary and 12 secondary schools. During the successive civilian 
governments (1960-1969), the most notable achievement in education was 
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the unification of  the educational systems that existed in the north and south 
of  the country (Warsame 2006). However, during the military regime (1969-
1991), the education sector experienced rapid development under the mil-
itary government. In 1972, the script for writing the Somali language was 
successfully implemented in nationwide mass literacy programs from 1974 to 
1975. The government simultaneously expanded the country’s education sys-
tem, and Somali officially became the language of  political and administra-
tive discourse in the Somali Republic. That act marked the beginning of  the 
restoration of  cultural and linguistic rights for Somali society (Warsame 2001). 

Despite this remarkable progress, however, the quality of  education in 
general suffered as teacher training declined and funding for the education 
sector was limited. These, among other factors, led to a decline in educa-
tion throughout the late 1980s. Although primary school enrollment surged 
and the number of  schools and teachers grew substantially, the quality of  
education declined over time. With most government expenditures absorbed 
by military needs, only 1.5% to 2% of  the national budget was allocated to 
education in the late 1980s (MOE 1988). Limited funding for education and 
decreased emphasis on teacher training led to deteriorating standards. By the 
late 1980s, the sector faced significant challenges due to centralized control 
and inadequate budget allocations. Schools started to deteriorate rapidly as 
administrators and teachers sought better remuneration elsewhere. Education 
in the country as a whole was highly centralized, run from Mogadishu, and 
lacked a sense of  community ownership.

Unfortunately, the civil war precipitated the total collapse of  Somalia’s 
formal education system. Almost all of  school buildings were destroyed and 
subsequently records were lost. A significant number of  educators and skilled 
personnel either perished or emigrated from the country, and a substantial 
number of  students and teachers sought refuge in foreign countries. This dire 
situation left Somalia’s education system in a critical state, with almost no 
formal education available. A significant number of  teachers and other skilled 
personnel were either killed or migrated overseas. 

In the same vain, all teacher-training institutions were either looted or de-
stroyed, and the bulk of  pupils and teachers were forced to seek refuge in for-
eign countries. At this point in time, Somalia’s education system presented the 
worst possible situation, namely, no formal education at all (Seif  1995). Not 
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only the physical destruction of  educational infrastructure but the country’s 
ability to rebuild its education sector in subsequent years was severely under-
mined erasing decades of  progress (Seif  1995). 

Despite the devastation brought by the early stages of  Somalia’s civil war, 
a remarkable story of  resilience unfolded as communities, civil society or-
ganisations, non-governmental entities, and philanthropic individuals united 
to restore the nation’s education system. Though constrained by limited re-
sources, these collaborative efforts achieved significant milestones, including 
reopening schools and establishing new primary institutions nationwide, lay-
ing the groundwork for recovery. Since the emergence of  the Transitional 
Federal Government (TFG) in 2004, Somalia’s education sector has experi-
enced gradual yet reasonable progress, with transformative outcomes becom-
ing apparent after the establishment of  the internationally recognised Federal 
Government of  Somalia (FGS) in 2012. 

In the following years, basic educational structures and institutions have 
been successfully restored at both national and subnational levels, resulting 
in significant improvements in access to quality education. This progress is 
exemplified by the construction of  new schools, which have expanded learn-
ing opportunities nationwide. Efforts to develop a unified national curriculum 
have brought consistency and cohesion to the education system, ensuring that 
students benefit from a standardised framework. Additionally, the implemen-
tation of  various teacher mainly in-service training programs has significant-
ly improved the overall quality of  instruction. Over the past few years, the 
Somali government has been steadily increasing its funding for education to 
enhance access and deliver improved services. Parents and development part-
ners have also provided strong support for basic education. Currently, parents 
are the largest contributors to education, followed by donor support. These 
combined efforts from the government, donors, and parents have helped es-
tablish a solid foundation for further progress in the country’s education sector.

Despite remarkable achievement, however, the education sector in general 
continues to face serious challenges that limit access and quality. Two-thirds 
of  Somali schoolchildren, particularly in rural areas, remain out of  school, 
making the country one of  the lowest globally ESA 2022). Furthermore, a 
severe shortage of  qualified teachers leads to a decline in teaching quality and 
outcomes. Meanwhile, inadequate teaching and learning aids, poor physical 



- 117 -

Transforming Education in Somalia: Empowering Teachers for a Promising Tomorrow

infrastructure, and an unwelcoming learning environment further complicate 
the situation. Financial constraints are another critical issue, as limited gov-
ernment funding and a heavy reliance on donor support hinder sustainable 
growth. The lack of  a standardized nationwide curriculum is also a significant 
challenge, resulting in varying educational standards across the country and 
further hampering progress. Furthermore, conflict and insecurity continue to 
exacerbate the situation.

Development of  Teacher Education: A Historical Perspective 

El-Shibiny (1970) notes that for the first time, a centre for preparing elemen-
tary school teachers was established in 1946 in North Somalia, at Sheikh, 
and was later transferred to Amoud. Students admitted to this centre held an 
intermediate school certificate. The duration of  the course varied from two 
years of  intensive training to a one — year crash course. Successful candidates 
were awarded scholarships for a period of  two or three years in England and 
Sudan to prepare them to teach in intermediate schools. In the south, in 1951, 
a teacher-training center was established, offering a 2-year course for inter-
mediate school graduates. Graduates from that TTC could pursue higher ed-
ucation, starting with two years at Mogadishu’s University Institute, followed 
by advanced studies in Italy. 

Lee Cassanelli and Farah Sheikh Abdikadir (2008) highlight that one of  
the most enduring challenges faced by the Somali government after indepen-
dence was the training and retention of  qualified Somali teachers. In 1962, 
the Ministry of  Education reported a significant reliance on expatriate teach-
ers, with 112 out of  201 intermediate and secondary school teachers being 
non-Somali, leaving only 89 positions filled by Somali educators. They fur-
ther note that in the early 1960s, efforts were made to standardize admission 
criteria for teacher-training centers and to establish consistent academic and 
professional benchmarks for the pre-service training of  teachers.

El-El-Shibiny further notes that Somalia had established four prominent 
centers for training primary school teachers before 1967; TTC Hargeisa, 
TTC Magistrale, TTC Takasus, and NTEC Afgoi. Leading these efforts, 
TTC Hargeisa was founded in Sheikh in 1946, initially offering a one-year 
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training program for elementary school educators. In 1952, this program was 
expanded into a comprehensive two-year course designed for intermediate 
school graduates. Later, the center relocated to Amoud, where it introduced 
a one-year crash course during 1961-1962. This initiative was further updat-
ed in 1964-1965 to address evolving educational needs. These training cen-
ters played a pivotal role in Somalia’s educational development, cultivating 
a skilled workforce of  educators to serve both elementary and intermediate 
schools in the years leading up to independence. In 1972, a two-year course 
for primary teachers was established at the National Teachers’ Education 
Center (NTEC). A third school for primary teachers was built in 1974 in 
Hargeisa. In 1975, the Halane Teacher Training Institute was established in 
Mogadishu to address the shortage of  teachers. The training lasted one year 
after intermediate school and was then extended to a two-year programme 
from 1978 to 1984. Halane teachers training institute ceased functioning in 
1985 (Seif  1995). 

For training secondary school teachers, a Lafoole College of  Education was 
set up in Afgooye in 1968. The College was affiliated with Eastern Michigan 
University in the USA. Lafoole was the only college in Somalia that aimed 
to train secondary teachers at the time. The length of  the training at Lafole 
was initially three years, but it was later reduced to two years in the 1970s and 
then increased to three years in the 1980s. The Technical Teacher Training 
College (TTTC) in Mogadishu was created in 1978 to prepare teachers for 
vocational and technical education. The duration of  its courses is three years. 
In 1981, the number of  teachers reached a peak of  3,376. Moreover, the 
College of  Education at the Somali National University also prepared sec-
ondary school teachers in a two-year program (MOE 1982). 

Following the collapse of  the central government in Mogadishu in 1991, 
nearly all teacher training institutions, including the prestigious Lafoole 
College of  Somali National University (SNU), were severely damaged or de-
stroyed. In 1990, the last cohort of  qualified teachers graduated from Lafole 
College and for Xalane primary teachers, in 1985 (Hannemann 1999). As a 
result, and since then, a persistent shortage of  qualified teachers has existed 
over the past three decades, and the availability of  qualified teachers to fa-
cilitate teaching and learning in schools in Somalia remains one of  the key 
barriers to children accessing and participating in quality education.
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As of  the writing of  this article, several public teacher training institutions 
operate across the country, offering pre-service training programs for teachers, 
as well as a range of  in-service training programs and skills upgrades, which 
help address the country’s need for qualified educators. These include the 
Garowe Teacher Education College (GTEC) established in 2005, the Gahayr 
Teacher Training College in Mogadishu, the Jubbaland Teachers Training 
College in Kismayo, the Southwest Teacher Training Center in Baidoa, 
the Galmudug Teacher Training College in Dhusamareb, and the National 
Teacher Training Institute in Baleweyn. Each of  these institutions plays a vital 
role in strengthening the education sector by training teachers who will shape 
the future of  Somali children. 

A Contextual analysis

Teacher education and training are presently conducted through two main 
approaches. The first is pre-service teacher education, provided by public 
Teacher Training Centers, with some trainees also attending local universi-
ties. The second approach is in-service teacher education, which the Ministry 
of  Education mainly organizes at national and sub-national levels. This type 
of  training is supported by various actors and implementing partners but is 
overseen by the Ministry of  Education to maintain consistency and quality. 
The third approach is Continuous Professional Development (CPD), which 
aims to support the growth and learning of  teachers throughout their careers. 
It may include further education, research, collaboration, and reflective prac-
tice opportunities. Both the Ministry of  Education and development partners 
conduct. 

The entry requirements for teacher education programs in Puntland may 
vary depending on the level of  education and the specific program. Generally, 
candidates are expected to have completed their secondary education and 
meet the minimum academic qualifications set by the education authorities. 
They may need to pass entrance examinations or interviews to demonstrate 
their aptitude for teaching. 

There are significant variations in teacher qualifications. Some teachers 
hold a Diploma of  Education, while others have a bachelor’s degree and a 
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graduate Diploma in Teaching. However, many teachers do not possess for-
mal teacher training, which reflects the huge gap in formal qualifications 
across the profession. The Ministry of  Education’s minimum qualification 
required for primary school teachers is a secondary school leaving certificate 
plus a Diploma in Education, which is the baseline for ensuring teaching 
competency.

As regards to legal basis for the teaching profession, the FGS MoECHE 
has developed key policy documents relating to teachers and the teacher pro-
fession (National Policy for Teachers 2020). The policy document contains 
guidelines and proposals on teacher management systems, registration, li-
censing, remuneration, recruitment, deployment, and other issues related to 
their work, like the Code of  Conduct. Teacher grades were also developed, 
which give possible guidelines for developing salary scales for different levels 
of  teachers against their respective grades. 

Why Quality Teacher Education Matters? 

Quality teacher education matters for several reasons. Firstly, well-trained 
teachers are better equipped to understand and implement effective teach-
ing methods. This can lead to improved student learning outcomes and aca-
demic performance. In addition, a good teacher education helps ensure that 
educators are well-versed in child development, educational psychology, and 
classroom management, which are crucial for creating a positive and sup-
portive learning environment. Moreover, teachers who have received quality 
education are more likely to stay engaged and committed to their profession, 
ultimately benefiting the students they teach (Tao 2017). 

UNESCO (2017) describe that teacher training and development are es-
sential for educational transformation. Trained teachers not only take respon-
sibility for their development but are also powerful agents of  change. Their 
knowledge and skills are essential to restructuring the educational process. 
These competencies include knowledge, skills, abilities, motivation, and emo-
tional dispositions. Additionally, well-trained teachers can seize training devel-
opment opportunities, feel effective in the classroom, and influence students. 
Teacher training development refers to the learning process of  teachers, 
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including how they acquire, apply, and utilise the knowledge and skills they 
have learned. It is an ongoing process of  education, training, learning, and 
support activities aimed at promoting teachers’ training knowledge, compe-
tencies, attitudes, beliefs, and values (Darling-Hammond et.al. 2017).

Teacher education and development quality is also important in school im-
provement, and the teacher is the most influential actor in learners’ outcomes. 
It enables teachers to update their skills in teaching methods and technologies 
and address students’ learning challenges. Thus, it raises classroom effective-
ness. However, teacher education is influenced by different factors, including 
contextual, content and process factors. Proper teacher education helps teach-
ers understand the curriculum they teach better, and students acquire the 
skills and knowledge they need (King 2019). 

Teachers in Figures and Facts1

Accurate data on the total size of  the teaching workforce in Somalia re-
mains unavailable. Nevertheless, reports from the MoECHE reveal across 

1  In 2025, the MoECHE reported that 31,159 classroom teachers were working in formal 
schools across Somalia. Most of  them (about 63%) were teaching in primary schools. In con-
trast, 31.3% were in secondary schools and only 6.2% worked at Accelerated Basic Education 
(ABE) centres. The report also showed that most teachers were male, 88% of  the total, while 
female teachers made up just 12%. On top of  that, there was a clear gap between urban and 
rural areas, with 94% of  teachers working in cities and very few in rural and remote areas. 
The report further highlights that since 2023, there has been a significant decline in teacher 
qualification levels in the country, with only 36 % possessing formal education qualifications. 
This means that 64 % of  teachers are currently unqualified. When broken down further, 
52% of  secondary teachers are qualified, while 30% of  primary teachers and 26% of  ABE 
teachers are qualified. Among the qualified teachers, 35% possess a two-year teaching diplo-
ma and 32% hold a Bachelor’s degree in education. At the same time, only a small fraction 
has achieved higher qualifications. Across Somalia, the national average Pupil-Teacher Ratio 
(PTR) is 43 students for every teacher. However, when looking only at trained teachers, the 
Qualified Pupil-Teacher Ratio (QPTR) jumps sharply to 118:1, highlighting the significant 
pressure that qualified educators face. The situation is even tougher in big cities, where pri-
mary school PTRs are often over 75:1. In Banadir, the QPTR reaches 223:1, while in Gal-
mudug and Southwest it hits 198:1 and 181:1, respectively. The ABE subsector is struggling 
the most. QPTRs have climbed to 378:1 in Galmudug, 361:1 in Southwest and 354:1 in 
Banadir. Regarding public school teachers, the data reveal both real progress and ongoing 
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the country, currently, 25,000 teachers are teaching basic education in both 
private and public schools (The Somaliland region is not included). This rep-
resents a significant increase from 19,570 teachers in 2022, as noted in the 
Annual Statistical Yearbook published in January 2024. The rise in teacher 
numbers demonstrates the coordinated efforts by the government and de-
velopment partners to strengthen the education workforce through support 
teaching and learning nationwide. However, the teacher issue as a whole re-
mains a concern. 

According to the FGS MoECHE reports (2023) only an estimated 20% 
of  primary school teachers are considered qualified to teach, highlighting 
gaps in training and preparedness. While secondary education shows slight 
improvement, most teachers still lack formal training and proper qualifica-
tions, negatively impacting instruction quality and overall student outcomes. 
The shortage of  qualified teachers has led to overcrowded classrooms, limited 
individual attention for students, and challenges in maintaining educational 
standards. 

Likewise, the report highlights that most primary school teachers receive 
only general education knowledge. The ESA further states that 40% of  pri-
mary teachers lack the necessary pedagogical skills, while similar number are 
not qualified in terms of  subject knowledge. Moreover, the incompetence of  

challenges. Government records say 9,785 teachers are on the official payroll. These teach-
ers work across different regions, but the numbers vary. Benadir region has the most, with 
1,943 teachers, followed by Jubaland and Galmudug, with 869 and 835 teachers, respectively. 
Southwest and Hirshabelle each have just over 850 public teachers. In the Puntland state, 
the official 2025 data from the Puntland MoEHE presents a general overview of  Puntland’s 
education, highlighting both commendable progress and areas requiring strategic interven-
tion. Based on the 2025 dataset, there are 2,454 schools with 7,912 teachers across all formal 
and non-formal education levels. The education sector in Puntland encompasses a diverse 
range of  subsectors, each supported by a dedicated workforce and institutional infrastruc-
ture. According to the most recent data, the total number of  teachers employed across these 
subsectors is 7,912, distributed by specific education focus areas. Early Childhood Education 
comprises 116 teachers, reflecting foundational investment in the earliest stage of  formal 
learning. Primary Education, the largest subsector, employs 5,196 teachers, underscoring the 
critical importance of  basic education. Alternative Basic Education, catering to non-tradi-
tional learners, supports 253 educators, while Non-Formal Education engages 142 teachers 
addressing flexible learning pathways. 1,662 teachers serve Secondary Education, and TVET 
employs 78 teachers.
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teachers and the inadequate equipment are significant factors contributing to 
the high dropout rate and low academic performance, particularly in subjects 
such as science, mathematics, and foreign languages (ESA 2022). 

The National Education Sector (ESA 2022). findings reveal that, despite re-
markable progress, the teacher education subsectors face multiple complex yet 
formidable challenges, each requiring specific attention and resources. Issues in-
clude: limited access to quality teacher education, a notable mismatch between 
the supply and demand for qualified teachers, and a fragmented approach to 
training. Additionally, there is a deficiency in subject matter and pedagogical con-
tent knowledge among trained teachers. Furthermore, all teacher education insti-
tutions face inherent challenges due to inadequate infrastructure, lacking essential 
learning materials, and limited access to modern teaching tools. These deficien-
cies directly impact the overall quality of  teacher education programs, hindering 
effective education delivery. In terms of  Human resources, there is a scarcity of  
qualified Trainers of  Trainers (ToT) and instructors, as well as inadequate stan-
dardised curricula, which undermines teacher preparedness and weakens the 
education system as a whole. This also poses a significant challenge to ensuring 
consistent and high-quality education delivery across all programs. The afore-
mentioned challenges collectively underscore the need for targeted interventions 
to address the multifaceted issues within the teacher education system. In general, 
teachers also face financial hardships due to low salaries, driving many to seek 
additional sources of  income. Indeed, a lack of  career advancement opportunities 
and unsafe working conditions, particularly in conflict-affected regions, add to 
the problem. Sex disparities are another significant challenge, as cultural norms 
and safety concerns discourage women from joining the teaching profession. This 
is exacerbated by overall socio-cultural attitudes that undervalue teaching as a 
profession, further weakening the ability to attract and retain qualified educators 
(ESA 2022). 

Public Teachers Recruitment Process

The MoEHE fully acknowledges the important role of  teachers in shaping the 
foundation and success of  the education system; therefore, it prioritizes teach-
er issues at the top of  its agenda. the ministry has initiated a transformative 
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plan to enhance the teacher education subsector. As part of  its ambitious 
four-year strategy — FGS MoECHE Four years Plan (2023-2027) — the min-
istry has committed to recruiting, training, and placing 10,000 public school 
teachers on the national payroll, with the first 6,000 recruits expected to be 
deployed by the end of  2025. This unprecedented undertaking marks a his-
toric milestone — the largest teacher recruitment effort in Somalia’s modern 
history in terms of  scale, regional distribution, competitiveness, and deploy-
ment since the collapse of  the central authority in 1991. To support this large-
scale initiative, the government has allocated an annual budget of  $40 mil-
lion, underscoring its commitment to addressing the nationwide dire shortage 
of  educators.

Achievements and Encounters

With the support of  World Bank group through Somalia Education for Human 
Capital Development (SEHCD), the ministry has successfully recruited 2,600 
public teachers in Cohort one and trained teachers have been deployed across 
urban and rural areas. The second phase of  training sessions are ongoing and 
training is supported by ‘Fogaan-Dersi’ — an innovative online platform that 
enhances learning experiences with attendance tracking, assignment submis-
sions and resource accessibility. In order to ensure sustainability and further 
progress, a national teacher certification framework should be developed to 
standardise qualifications and ensure professional accountability. In addition, 
a teacher information management system will be introduced to facilitate the 
efficient tracking of  qualifications and professional development. Moreover, 
detailed evaluations of  TTCs and the Training of  Trainers processes will be 
conducted to uphold high standards and ensure effective educational out-
comes. It is important to highlight that the ministry, leveraging its own re-
sources, has successfully recruited a second cohort of  teachers. This cohort 
includes a total of  2,193 public teachers who have been carefully selected to 
contribute to the initiative. In addition, the first phase of  their training has 
already commenced. 

Despite remarkable achievements, the project faced certain challenges 
including limited internet connectivity and technological amenities hinder 
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training efforts particularly in remote areas where such infrastructure is scarce. 
Furthermore, trainers face difficulties in accessing remote rural regions due 
to transportation challenges which further complicate the implementation of  
training programs. It is also worth noting that female trainee representation 
among the recruited public teachers remains notably low as cultural barri-
ers and logistical issues hinder their participation in such initiatives. As well, 
supervision teams faced security risks and logistical challenges when visiting 
certain regions to ensure monitoring and evaluation of  training processes.

Recruitment Process

The recruitment process commenced with the official announcement of  vacant 
teaching positions, inviting qualified candidates to apply through a user-friendly 
online portal. This portal streamlined the application process while providing 
comprehensive updates on the progress and stages of  recruitment. To ensure 
fairness and inclusivity, the ministry implemented a rigorous, multi-stage se-
lection process that encompassed examinations, interviews, and thorough doc-
ument verification. A technical committee comprising experienced members 
was established to oversee the process, ensuring strict adherence to transparen-
cy, equity, and established guidelines. The committee also managed logistical 
complexities, such as the secure distribution and handling of  examination ma-
terials. To optimize efficiency, the technical committee established sub-working 
groups tasked with verifying the authenticity of  applicant credentials, selecting 
experienced personnel for examinations, and supervising the invigilation, grad-
ing, and overall confidentiality of  the process. These sub-groups upheld the 
highest standards of  professionalism and integrity throughout the recruitment 
exercise. Applicants were required to meet detailed criteria, including holding 
a recognised bachelor’s degree, demonstrating strong interpersonal skills, and 
exhibiting good moral character. Additional requirements included being free 
from communicable diseases, having no criminal record, and being willing to 
work in designated locations. Such stringent measures ensured that selected 
candidates were equipped to address the challenges of  the profession and con-
tribute meaningfully to the education system. Once applications were submitted 
and verified, shortlisted candidates participated in examinations held at various 
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sites across the country. Successful candidates proceeded to the interview stage, 
where their suitability for teaching roles was assessed further. Following this pro-
cess, the ministry formally announced the final list of  recruits and issued offer 
letters specifying the terms and conditions of  employment. These offer letters 
were followed by formal contracts signed between the ministry and the selected 
educators, thereby solidifying their employment and marking a crucial step in 
rebuilding the nation’s education sector. The recruitment initiative also included 
the establishment of  a grievance redressal system, allowing applicants to raise 
concerns regarding the recruitment process. 

Training Design

The training program for public teachers was designed to begin with a rigor-
ous six-month intensive training phase, followed by 1.5 years of  school-based 
training to ensure that teachers were well-prepared to meet the diverse needs 
of  students. The project has achieved notable success, as the initial teacher 
training phase has been completed. Subsequently, the trained teachers have 
been deployed to their respective schools, where they are actively engaged 
in teaching while continuing to receive ongoing school-based training and 
support further to enhance their skills and effectiveness in the classroom. The 
ministry further recruited trainers of  trainees and deployed them through the 
TTCs network across the country. The ministry also entered into a subsidiary 
agreement with Somali National University to support the evaluation and 
upgrading the existing teacher training curricula, ensuring the incorporation, 
coordination, and contextualisation of  the curriculum framework, content, 
learning objectives, methods, specific learning materials, as well as evaluation 
procedures and assessment measures. 

Strong and Visionary Minister of  Education

A strong and visionary Minister of  Education can play a transformative role in 
advancing education in a country emerging from prolonged upheavals, such 
as Somalia. Leadership is key to setting ambitious goals, prioritising resources, 
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and crafting policies that address critical challenges like teacher shortages, 
poor infrastructure, and low enrollment. Such a leader inspires collaboration 
among stakeholders, including the government, communities, and interna-
tional partners, fostering a shared commitment to building a robust education 
system. Through strategic planning and innovative initiatives, they pave the 
way for equitable access to quality education, a fundamental aspect of  nation-
al development and social progress.

The current Minister of  Education, H.E. Farah Abdulqadir, is a good ex-
ample of  such leadership. He has demonstrated strong and decisive leadership 
in transforming Somalia’s education system. Upon his appointment as the 
federal Minister of  Education, he swiftly took action to address long-standing 
challenges. One of  his first major actions was organizing a national educa-
tion conference that was convened in Mogadishu in February 2023, using its 
outcomes as the foundation for his reform agenda. His approach reflects a 
clear vision of  systematic change, prioritizing the most pressing issues affect-
ing education in the country. Among his key initiatives, the minister placed 
exceptional emphasis on improving the status of  teachers, recognizing their 
crucial role in shaping education. He spearheaded Somalia’s first large-scale 
public teacher recruitment program, ensuring that they were placed on the 
government payroll. This action marked a significant shift in strengthening 
the teaching workforce and addressing years of  instability in the sector. His 
leadership has successfully elevated teacher-related concerns to the center of  
national discussions, earning broad support from the government, the pub-
lic, and development partners. Through his vision and determination, the 
ministry is making strides toward an improved, sustainable education system 
— one that prioritizes teachers, students, and the overall quality of  learning. 

The author of  this article has had the privilege to conduct a thought-provoking 
discussion with Minister Farah Abdulqadir, shedding light on his vision for trans-
forming Education in the country and his ambitious plans to uplift teachers and 
the teaching profession. With clarity and conviction, the minister detailed a multi-
pronged approach to address the nation’s pressing educational challenges. Below 
are excerpts from the interview with the minister and responses2:

2 The MoECHE has received financial support from the World Bank through the Somalia 
Education for Human Development Project (SEHDP), a key initiative to strengthen the coun-
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Q1: Minister Abdulqadir, can you share your plan for improving the country’s education 
system?

Minister Farah Abdulqadir: “Our plan is clear — to strengthen the foundation of  basic 
education by focusing on key elements, such as teacher development. We plan to recru-
it, train, and place 50,000 teachers on the government payroll over the next few years. 
Importantly, our training programs won’t be limited to government teachers. We aim to 
extend these opportunities to community school teachers as well. However, this goal is 
only attainable with strong donor support that aligns with the NTP Somalia framework. 
Cost-sharing among the government, communities, parents, and development partners is 
crucial for addressing the multifaceted challenges faced by teachers”.

Q2: Why are teachers the cornerstone of  your strategy?

Minister Farah Abdulqadir: “Teachers are the heart of  education. Their role transcends 
the confines of  the classroom — they are mentors, social workers, and agents of  change. 
Students can learn without books or even formal schools, but not without the guidance 
of  a teacher. Teachers are, indeed, among the most affordable yet influential professio-
nals. Investing in their development is the primary solution to our country’s educational 
problems.”

Q3: The ministry has been working on reaching out to millions of  out-of-school children. 
How do you plan to achieve this?

Minister Farah Abdulqadir: “Our target is ambitious but necessary. Millions of  children 
in Somalia remain out of  school, and we cannot leave them behind. To address this, the 
ministry has engaged in various training programs, including training Quranic school tea-
chers to equip children with fundamental skills such as reading, writing, and basic arith-
metic. This initiative is a collaborative effort with communities and represents a significant 
step forward. To support these plans, we are focused on establishing a National Education 
Fund, which will serve as a cornerstone for achieving our educational objectives.”

Q4: What message would you like to share with stakeholders?

Minister Farah Abdulqadir: “I urge the Somali government, at both national and sub-
national levels, the public, and our international development partners to invest heavily in 
teacher education. Teachers are the catalyst for change, and without their empowerment, 
our dreams for a brighter future in education cannot be realized.”

try’s education sector.
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The National Transformation Plan 

The National Transformation Plan (2025-2029) presents a comprehensive 
strategy for advancing Somalia’s education system, emphasising teacher 
training and development. By integrating national priorities with established 
frameworks such as the ESSP 2022-2026 and the National Teacher Policy, the 
plan offers a structured approach to strengthening education and human cap-
ital. A key focus of  the plan is improving teacher quality through structured 
training programs that include pre-service and in-service initiatives. These 
efforts ensure educators are well-equipped to enhance student learning out-
comes while benefiting from improved licensing, professional development, 
and career progression pathways. Beyond training, the plan prioritises prac-
tical experience for teachers, ensuring a balance between theoretical instruc-
tion and real-world classroom challenges. This holistic approach strengthens 
educators’ ability to adapt to dynamic learning environments and better sup-
port students’ educational needs. The plan also emphasises the importance 
of  equity by prioritising the fair distribution of  trained teachers across all 
regions, including underserved communities. By addressing disparities in ed-
ucational access, the NTP contributes to a more inclusive system where every 
child can receive quality instruction.

Conclusion and Reflections

Teachers are vital to shaping societies, fostering curiosity, and promoting 
critical thinking. In Somalia, their role extends beyond education, serving 
as community leaders and peacebuilders amid challenges such as conflict, 
limited resources, and inadequate infrastructure. Despite their significance, 
many face obstacles, including insufficient training and poor compensation, 
which hinder their educational progress. Recent initiatives by the Ministry 
of  Education to improve teacher education through structured training pro-
grams and public recruitment efforts have enhanced access to quality instruc-
tion, particularly in underserved communities. Investing in Somali teachers 
means equipping them with the tools to succeed. This includes adopting mod-
ern teaching methodologies and enhancing digital literacy. Providing teachers 
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with improved working conditions, such as fair remuneration and access to 
well-equipped classrooms, can significantly enhance their morale and effec-
tiveness. As a result, they are more likely to feel motivated, appreciated, and 
empowered to deliver quality education to their students. Technology inte-
gration, including access to digital learning tools and internet connectivity, 
will also certainly help bridge educational gaps and prepare students for fu-
ture challenges. Moreover, developing a culture of  respect and recognition 
ensures that educators feel valued, thus inspiring them to innovate and make 
meaningful contributions. This article calls for empowering Somali teachers 
as the foundation for a thriving and resilient education system. As the country 
navigates its path toward stability and reconstruction, investing in teachers 
is an investment in the nation’s future — building a society where education 
uplifts communities, drives progress, and unlocks limitless potential. This ar-
ticle concludes by calling for forging sustainable partnerships among national 
and subnational education authorities, local communities, and development 
partners to enhance teacher development and a brighter future for Somalia.
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